This study sought to investigate the relationship between emotional intelligence and attitudes towards teaching profession among 124 English as a foreign language (EFL) pre-service teachers at a major state university in Turkey. Data were collected using the Emotional Intelligence Scale and the Attitudes towards Teaching Profession Scale. The collected data were analyzed through descriptive and inferential statistics. Findings indicated that there was a significant positive relationship between emotional intelligence and attitudes towards the teaching profession of Turkish EFL pre-service teachers. Moreover, findings indicated that the majority of the participants had moderate levels of emotional intelligence and attitudes towards teaching profession. Findings may serve as insights for teacher training programs to promote pre-service teachers' emotional intelligence and their attitudes towards the teaching profession.
other people's feelings and emotions (Mayer, DiPaolo, & Salovey, 1990; Bown & White, 2010) . According to Bar-On (1997) , it is "a cross-section of interrelated emotional and social competencies, skills and facilitators that determine how effectively we understand and express ourselves, understand others and relate with them, and cope with daily demands" (p. 3). According to Öz (2015) , there are lots of different perspectives on the description of emotional intelligence but it can be clearly interpreted as a person's intrapersonal and interpersonal self-relations. Different studies show that emotional intelligence has an important impact on lots of different areas of one's life including achievement of language. In their study, Alavinia, Bonyadi, and Razavi (2012) , for instance, explored that there was a significant correlation between emotional intelligence and L2 learning. Similarly, Pishghadam (2009) revealed that emotional factors greatly affected language learning. In this sense, it is clear that achievement in foreign language learning is emotionally driven as most of researchers have asserted (Dörnyei, 2005; López, 2011) . It is also important to discuss the importance of this concept in the field of education as teaching and learning process and the term of being teacher are closely related with emotional features as well as cognitive skills as stated above. Teachers experience lots of different positive and negative emotions such as pleasure, satisfaction, affection, anxiety or frustration (Erb, 2002; Godar, 1990; Hargreaves, 2000; Sutton & Wheatley, 2003) . Therefore, it is said that all teaching is inseparably emotional (Hargreaves, 2001) . Notwithstanding the importance of emotional intelligence on teaching process, there are only limited studies exploring the role of this concept on development of pre-service teachers. For instance, Gurol, Ozercan, and Yalcin (2010) investigated the relationship between pre-service teachers' emotional intelligence and their sense of efficacy beliefs and found that there was a significant positive relationship between EI and self-efficacy. Oner and Ulusoy's (2014) study aimed to explore the relationship between pre-service teachers' self-esteem and emotional intelligence and their findings showed that pre-service teachers with high level of self-esteem had high level of emotional intelligence. In another study, Heera and Kaur (2017) sought to determine difference in the emotional intelligence of male and female pre-service teachers. Their findings revealed that male pre-service teachers were more matured and emotionally stable than female counterparts. To sum up, as Koçoğlu (2011) states, emotions of teachers influence their teaching and the way they think on teaching.
Attitude
The concept of attitude is defined as "a mental and neural state of readiness, organized through experience, exerting directive or dynamic influence upon the individual's response to all objects and situations with which it is related" (Allport, 1935, p. 810) . Similarly, Kagitcibasi (1999) defined it as a person's positive or negative proneness that has impact on his feelings, beliefs and behaviors toward events, objects and humans. From these definitions, it can be clearly concluded that teachers' attitudes toward the teaching profession would give important clues about most of their occupational behaviours (Ustuner, 2006) . There is a large volume of published studies focusing on the association between attitude and the teaching profession (Akbaba, 2013; Bhargava & Pathy, 2014 ) and a considerable amount of literature has found that teachers' attitudes towards their profession influence their teaching practice (Al Harthy, Jamaluddin, & Abedalaziz, 2013) . In their study, Ghosh and Bairagya (2010) , for instance, revealed that female secondary teachers possess more favorable attitudes towards the teaching profession than male teachers. Similarly, significant difference between male and female teacher trainees' attitude towards the teaching profession was found in a comparative study of Rawat and Sreevastava (1984) . Another study (Oruc, 2011 ) that sought to investigate perceptions of Turkish trainee teachers' attitudes towards teacher profession showed that they have clear positive attitudes toward this profession. According to Duatepe and Akkuş-Çıkla (2004) , teaching practices are probably affected negatively by teachers' negative attitudes towards the teaching profession. It is clearly concluded that positive attitudes about the teaching profession promote effective teaching. Similar to this conclusion, Terzi and Tezci (2010) assert that it is not likely to perform a profession productively unless a person has a positive attitude toward it. Therefore, it will be important for teacher candidates to hold positive attitudes toward the teaching profession, as being a teacher requires more than possessing pedagogical knowledge. With this in mind, this study aims to investigate pre-service EFL teachers' emotional intelligence and attitudes towards the teaching profession. Given the scarce literature on emotional intelligence and attitudes towards the teaching profession of pre-service teachers in L2 context, findings of the current study could shed light on this research gap. To this end, the following research questions were formulated to guide the present study: 1) What are the pre-service EFL teachers' emotional intelligence profiles?
2) What are the pre-service EFL teachers' attitudes toward the teaching profession?
3) Is there any relationship between emotional intelligence profile and attitudes toward the teaching profession? 4) Is there any significant difference between pre-service EFL teachers' emotional intelligence and attitudes toward the teaching profession in relation to gender and age?
5) To what extent can the variation in GPA be predicted by emotional intelligence and attitudes toward the teaching profession?
Method

Research Design
We employed a quantitative research design and survey methodology to collect data. Participants provided perceptions of their emotional intelligence, attitudes towards the teaching profession and socio-demographic characteristics. Creswell (2012) states that as a cross-sectional study conducted at one point in time, this research design is useful for implementation when researchers try to collect data both quickly and economically.
Participants
The current study was conducted in a pre-service English as a foreign language (EFL) teacher education program at a major state university in Ankara, Turkey in the spring semester of 2017-2018 academic year. A total of 124 pre-service EFL teachers (female: 86, 69.35%; male: 38, 30.65%) in the program voluntarily participated in this study and gave consent for data collection. They ranged in age from 19 to 24 years (M = 20.98, SD = 1.30).
Instruments
Two different scales were used to gather data in this study. These scales are briefly described below.
Emotional Intelligence Scale
Schutte et al.'s (2009) Emotional Intelligence Scale (SEIS) was used to measure the participants' emotional intelligence levels. It includes 33 items and four dimensions (1. perception of emotions (PE), 2. managing one's own emotions (ME), 3. managing others' emotions (MOE), and 4. utilizing emotions (UE). It is a 5-point Likert scale ranging from 1. Strongly disagree to 5. Strongly agree. The internal consistency of the scale was .78, .84, .63, and .67 for PE, ME, MOE, and UE subcomponents of emotional intelligence, respectively. As for the overall scale, the internal consistency coefficient was α = .90 in this study.
Attitudes towards Teaching Profession Scale
Attitudes towards Teaching Profession Scale developed by Ustuner (2006) were used to assess the participants' overall attitudes towards the teaching profession. It is a one-dimensional and 5-point Likert scale with 34 items. The items are rated from 1. Strongly disagree to 5. Strongly agree. The validity and reliability of the scale was conducted by Ustuner (2006) and the result of internal consistency coefficient for the entire scale was α = .93. The internal consistency coefficient of the scale was α = .96 in present study.
Procedures
Data analysis was carried out to address the research questions formulated for the current study. The statistical analyses were conducted by using IBM SPSS 21 statistical computer program to practice statistical analysis in an accurate and easy way. Descriptive statistics (frequencies and percentages, and means) were performed in order to learn and characterize the participants' levels of emotional intelligence and attitudes towards the teaching profession. To measure the emotional intelligence and attitudes to the teaching profession levels of the participants, their mean scores were classified based on the overall average of the mean score in the given variable. That is, the mean scores falling one standard deviation above the overall average mean score of the variable is considered as high, whereas the ones falling one standard average below the overall average mean score was considered as low. Finally, the mean scores between the two extremes of high and low scores were treated as moderate or medium mean score.
Inferential statistics such as independent-samples t test, one-way analysis of variance (ANOVA) and structural equation modelling (SEM) were also conducted to examine the difference between the participants' emotional intelligence and their attitudes toward the teaching profession in relation to demographic variables such as gender and age groups. Besides, structural equation modelling (SEM) was also conducted to examine the degree to which the participants' emotional intelligence and their attitudes toward the teaching profession can influence their overall grade point averages (GPA).
Findings
The results of descriptive statistics revealed that, all in all, nearly six out of ten (58%) of the participants had moderate level of emotional intelligence and 50% of the participants had moderate level of attitudes toward the teaching profession. As shown in Table 1 , 23% of the participants had high levels in PE, 21% in ME, 23% in 
Discussion
This study set out with the aim of investigating pre-service English a foreign language (EFL) teachers' emotional intelligence and attitudes towards the teaching profession. With regard to the first research question-emotional intelligence profiles of participants-the results demonstrated that pre-service EFL teachers had moderate levels of emotional intelligence. This finding is consistent with that of Koçoğlu (2011) who found that Turkish EFL pre-service teachers' emotional intelligence competencies were in the average range. As previous studies emphasize, emotional intelligence influences teaching competencies (Bandura, 1997) , and EI competencies promote effective teaching (Cohen, 2001) . Therefore, teacher education programs could develop a sense of emotional intelligence among pre-service teachers during their teacher training. In line with this conclusion, Tschannen-Moran and Woolfolk-Hoy (2001) also argue that it is important for teacher education programs to develop emotional intelligence of pre-service teachers.
With regard to the participants' attitudes towards the teaching profession, findings of this research question revealed that the majority of the participants had moderate levels of attitudes towards the teaching profession. Similar studies have also reported moderate and positive attitudes among pre-service teachers towards the teaching profession (Kocaarslan, 2014; Oral, 2004; Tanel, Şengören, & Tanel, 2007; Üstün, Erkan, & Akman, 2004; Yanik, 2017) . There is a growing body of literature on attitudes towards the teaching profession, suggesting that having positive attitudes toward teaching is important for teachers to perform effective and successful teaching (Erawan, 2011; Kaya & Büyükkasap, 2005) . Therefore, it can be said that teacher training programs have a central role in developing pre-service teachers' attitudes toward their future profession.
ijel.ccsenet.org Vol. 8, No. 6; Another finding of this study was that there was a significant relationship between emotional intelligence and attitudes toward the teaching profession among the participants. This finding shows that as the emotional intelligence level of pre-service teachers increases, the level of their attitude towards the teaching profession increases as well. This finding corroborates that of Kayserili and Gundogdu's (2010) work that also reported a significant relationship between pre-service teachers' attitudes towards the teaching profession and emotional intelligence levels. Similarly, previous studies also emphasize that emotional intelligence leads to more positive attitudes (Akerjordet & Severinsson, 2007) . For this reason, it can be suggested that teacher training programs should also aim to promote pre-service teachers' emotional competences and positive attitudes towards the teaching profession.
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The findings of the present study also demonstrated that there was no significant difference in emotional intelligence and attitudes toward the teaching profession between male and female pre-service teachers. This finding is consistent with that of Semerci and Semerci (2004) who found that attitudes of pre-service teachers towards the teaching profession did not show significant difference by gender. Gürol, Ozercan, and Yalcin (2013) and Herguner (2017) also reported that emotional intelligence levels of male and female participants showed no statistically significant difference. On the other hand, some of the studies concluded that there were significant differences in male and female pre-service teachers' attitudes towards the teaching profession and emotional intelligence (Benjamin, Sahayarani, & Stanly, 2011; Çarpi & Çelikkaleli, 2008; Ustuner, Demirtaş, & Cömert, 2009; Reisoglu, Gedik, & Goktas, 2013) .
Another finding of the current study indicated that there was a significant difference between participants' age groups in terms of their perception of emotional intelligence and attitudes toward the teaching profession. In other words, it was revealed that the participants with lower age perceived that they had less control over their emotions and lower levels of attitudes toward the teaching profession. Therefore, it could be concluded that the lack of difference among participants with higher age levels is indicative of more control over their emotions and perceive more positive attitudes toward the teaching profession. In line with this conclusion, Cinpolat, Alincak, and Abakay (2016) found that there were differences in attitudes of pre-service teachers towards the teaching profession in terms of age and it was concluded that participants in the higher age group had a better attitude towards the teaching profession. Similarly, this conclusion corroborates with the belief of Baron (2006) who asserts that age brings about more emotional intelligence. In addition, different studies indicate that emotional intelligence increases with age (Mayer, Caruso, & Salovey, 1999) and age influences the attitudes (Bhargava & Pathy, 2014) . Therefore, this finding of the current study is not surprising. On the other hand, there are also some studies showing that age difference has no influence on student teachers' emotional intelligence (Yusuf, Yusuf, & Gambari, 2015) and attitudes towards the teaching profession (Ekici, 2014) .
Consistent with the literature, the present research found that emotional intelligence and attitudes toward the teaching profession significantly predicted the rate of academic achievement among the participants. In fact, the majority of the studies in the literature show that there is a positive relationship between emotional intelligence and academic achievement (Jaeger, 2003; Kavcar, 2011; Petrides, Fredericson, & Furnham, 2004) and academic achievement and pre-service teachers attitudes towards the teaching profession (Abbasoglu & Oncu, 2013) . On the other hand, some studies argue that there is no connection between these two variables (Erdogdu & Kenarli, 2008; Özder, Konedralı, & Zeki, 2010) . These different findings may be due to the differences in the sample groups. Given the critical importance of emotional intelligence and attitudes towards the teaching profession among pre-service teachers, it can be clearly concluded that these two concepts will obviously influence the academic achievement of student-teachers.
Conclusions
The main goal of the current study was to investigate the possible association between pre-service EFL teachers' emotional intelligence (EI) and their attitudes towards the teaching profession. The findings of this study revealed that there was a significant positive correlation between the two variables. The current study shed light on the relationship between EI and attitudes towards the teaching profession. This relationship is an important point in L2 context. However, it is an under-researched issue and has not been explored adequately in L2 research. Therefore, the further research should pay more attention to this issue. Otherwise, we may fail to understand educational outcomes of the relationship between EI and attitudes towards the teaching profession.
Moreover, as developing the high level of emotional intelligence and positive attitudes towards the teaching profession can help pre-service teachers to be more effective in their teaching process, much emphasis on this issue should be put in the curriculum. In the light of the findings of this study, it seems reasonable that teacher training programs should promote pre-service teachers' emotional intelligence and their attitudes towards the teaching profession. This study has showed the importance of emotional intelligence and attitudes of pre-service teachers. Therefore, another possible study could investigate how pre-service teachers can foster positive attitudes towards the teaching profession and strategies to develop high level of emotional intelligence. On the other hand, as the investigations into emotional intelligence and attitude towards the teaching profession are a new area of inquiry in L2 studies and the sample size of this research is limited, generalizations about the findings of this study must be made cautiously.
